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Abstract

The author examines the state of character education methods instruction in teacher

education programs across the country. A rationale is provided for the consideration of

intentional moral or character education instruction in teacher preparation programs. (Published

in Current Issues in Middle Level Education, fall 1997.)
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Who's Teaching Teachers About Character Education Instruction?

The cover of a recent New York Times Magazine asked, "Who'll teach kids right from

wrong?" (Rosenblatt, 1995). In the lead article, Teaching Johnny to be Good, readers sit in on a

character education lesson with a group of 11-year-olds in a middle school in central New York

State. This class represents a growing trend in public schools. Character education in public

schools is being discussed on local, state, and national levels. In the last few years Mississippi,

New Hampshire, and New Jersey have joined the list of states with state-wide programs of

character education. Chicago, Seattle, and St. Louis public school districts are among those who

have adopted city-wide moral education programs.

American schools have a rich moral education tradition. The "Old Deluder Act" of 1647

was among the first United States laws through which compulsory public schools were

established. The chief intent of this law was to build and preserve society's moral fiber through

education. Early public education was predominately moral in character. Thomas Jefferson and

Benjamin Franklin, noted framers of the United States Constitution, proposed legislation

advocating moral and ethical education in public schools (Button & Provenzo, 1983).

In 1787 the Northwest Ordinance included provisions for funding public schools

stating, "...religion, morality, and knowledge being necessary to good government and the

happiness of mankind, schools and the means of education shall forever be encouraged

(Amundson, 1991, p. 18)." Throughout the 18th and 19th centuries public school curricula

reflected religious and moral values. The overtly moralistic McGuffey Readers, first published

in 1836, became one of the nation's most popular reading texts (Ornstein & Levine, 1993).

Character education continues to play a key role in our nation's public schools.
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An American Association of School Administrators (AASA) survey found 74% of

responding school leaders believed students "urgently" needed to develop a stronger sense of

values and ethics (Amundson, 1991). Increased crime, uninhibited media, and apparent

nonchalance toward violence have led many to conclude America's youth are growing up in a

moral vacuum. A survey of school-children in 1990 revealed the majority of students often relied

upon self-interest and trial-and-error in making moral decisions (Coles & Genevie, 1990). Society

has apparently reached a state of panic over the perceived erosion of traditional values in society.

Many concur America has become a morally "rudderless" society (Rosenblatt, 1995).

As the nation goes, so go public schools. National concerns have invariably found their

way into public education. American society traditionally assumes national ailments are due to

deficiencies in public education. Society and politicians likewise assumes that the cure for the

nation's problems are to be found in curriculum changes and reform in public schools. National

issues continue to be reflected in public education and ultimately dictate the curriculum for

schools of education. The influences of the Sputnik, war in Vietnam, global economics, and

nostalgia for the "3 R's" of simpler days are evident in public schools.

In the midst of perceived moral crisis considerable hope for social reform is being placed

in America's public school teachers. Increasing numbers of citizens are calling upon public

educators to assist in the moral education and character development of American youth. A

number of moral education and character building programs have emerged for school and

community use. The authors of Teaching Values and Ethics identified seventeen private and four

state moral education programs (Amundson, 1991). Many contemporary books and journals pose

moral questions that must eventually be addressed in America's teacher education programs. If
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tomorrow's teachers are to be responsible and effective conduits of moral education, teacher

education programs must take up the challenge of moral education methods instruction.

Imagine a middle level teacher education program in which pre-service teachers are

expected to learn how to teach without the benefit of instruction. What is the likelihood of a pre-

service teacher learning how to effectively teach math or science to seventh graders without

intentional, direct instruction? As irrational as this may seem, this is the way most teacher

education programs in the United States handle character education.

More than 10,000 public schools in the United States have moral or character education

programs, yet few middle school teacher preparation programs squarely address teaching

character education (Amundson, 1991). Though middle school teachers may expect to teach

some sort of character education curriculum in their first year of teaching, few have been

specifically trained to do so. Recent research conducted by the author at Baylor University

indicates that the majority of United States pre-service teacher education programs are failing to

purposefully teach teachers about character education.

Research evidence supports the contention that teacher education programs are not

teaching character education methods in the same manner as language, math, science, or social

studies methods courses. In other areas of the curriculum intentional instruction has demanded

intentional preparation. Character education has yet to be taken seriously as a part of nfiddle

school curriculum.

Many educators falter at the notion of specific methods or strategies for moral or

character education. An "infusion" approach was alluded to frequently in research survey

comments. One respondent stated, "Our program and its goals inherently embrace moral
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education and decision-making strategies (good, right, just, merciful methods of teaching). It is

understood as a part of our framework and cannot be separated out.... It is who we are ."

Another stated, "Morals should be modeled and demonstrated, but not taught." While these may

be admirable statements about morality, they fail to address methodology. The infusion approach

assumes pre-service teachers will learn character education teaching methods solely by

observation of lessons in other disciplines (Wakefield, 1996).

Is mere "infusion" adequate? An argument for a character education curriculum that is

dispersed throughout the curriculum and integrated into other subjects is valid, but does not

negate the need for direct methods instruction. Supporters of whole language or an integrated

math approach would never consider dropping direct method instruction and adopt an infusion

approach. Faculty and mentor demonstration of proper reading and math behavior does not

insure effective reading and math teaching ability in pre-service teachers.

Mid-level teacher education has yet to acknowledge character education's reentry into the

United States public school curriculum. An increasing number of new middle school teachers are

being held responsible for teaching moral or character education, yet the majority of pre-service

teacher education programs have not taken up the task of training teachers to teach moral

education. The responsibility for preparing teachers who are equipped to teach character

education falls squarely upon middle school pre-service teacher training programs

Research Methodology

A survey study was conducted at Baylor University by the author in 1995 investigating the

status of character education methods instruction in United States pre-service teacher education
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programs. Heads of teacher education programs of United States denominational, private, and

state colleges and universities in four regions were surveyed to ascertain the presence and

conditions of character education methods instruction to pre-service teachers. The findings were

based upon the responses of 95 institutions, comprising 7% of all colleges and universities in the

United States with enrollments exceeding 200.

Findings

Heads of pre-service teacher education programs tended to support the notion of

character education methods instruction, but few reported significant direct instruction to meet

that end. United States pre-service teacher education programs appeared satisfied with minimal

provisions for preparing teachers well-versed in character education methods.

A comprehensive, multifaceted approach to character education methods did not appear to

be the norm in United States pre-service teacher education programs. Based upon responses and

comments, more than half of the program heads indicated character education methods were not

directly taught to any significant extent in their pre-service teacher education programs. Most of

those who indicated they were teaching character education methods spent less than one week in

instruction.

Survey results suggested most United States pre-service teacher training programs have

overlooked character education methods instruction. The evidence indicated a near complete lack

of consensus on the issue of character education methods instruction. Neglect of purposeful

character education methods instruction seemed to be the only point in which all programs

appeared to agree. No significant standards, norms, nor instructional commonalties were evident.
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Most pre-service teacher training programs in the United States have been failing to teach

character education methods to any significant degree. The average pre-service teacher has spent

little or no time studying character education methods. Programs offering multiple units of study

involving weeks of instruction were rare. If the survey responses fairly represented United States

pre-service teacher training programs, character education methods courses are an extreme rarity.

Premeditated, purposeful instruction in character education methods has been the exception rather

than the rule.

A discrepancy existed between what heads of pre-service teacher education programs

supported and what their programs actually provided. According to the survey results, accepting

responsibility for character education methods instruction did not equate to actual instruction.

Correlation coefficients between support and actual instruction were low. Support for teaching

character education methods instruction was widespread, yet the actual teaching of character

education methods was not.

The survey results suggested most program heads were open to a curriculum component

in character education methods instruction, but most lacked a coherent plan of attack. The survey

data gave the impression most program heads knew something should have been happening in this

area, but they were not exactly sure what.

Among the various regions and types there were no data that suggested identifiable trends,

norms, or differences. There were no specific character education methods instruction plans that

appeared in more than one program. There was no evidence of inter-program collaboration or

cooperation having taken place.

Recommendations
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Methods for consistently and effectively teaching moral behavior, values, virtue, and

character should be addressed in the curriculum of pre-service teacher education programs. The

American public is demanding that morality and character education be included in the public

school curriculum; therefore, higher education must take note and respond. If a content area is to

be purposefully learned and explored, it must also be purposefully taught. Character education

methods will be effectively taught when program heads view character education in the same

manner as they view learning about reading, writing, music, or other subject areas. This is not

happening in most pre-service teacher education programs.

Failure to teach character education methods may be indicative of a breach in professional

ethics. If program heads strongly suspect their students may need character education methods,

yet fail to provide them, they may be failing in their duty as pre-service educators. Consistent and

effective learning in any discipline comes as a result of methodological teaching.

The call for conscientious instruction is the most compelling point in this study. However,

based upon the findings, several additional recommendations are in order. First, heads of pre-

service teacher education programs should lead their schools in addressing character education

curriculum and instruction issues. Such leadership should involve more than a passing discussion

in a contemporary issues in a curriculum course. Pre-service teacher education programs should

be expanded to include intentional character education methods instruction. Research and

inclusion of character education instruction in the mainstream curriculum should be encouraged.

Rapid change in relation to the problems exposed in this study depend largely upon the leadership

of heads of pre-service teacher training programs.
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Second, pre-service teacher education programs should give evidence of an awareness of

what is happening in character education in United States schools. Developing such an awareness

would include being informed and exposing students to resource materials, media, operational

programs, and options in character education. New teachers should be made aware that they

might be expected to implement a character education program in the classroom.

Character education methods could easily be included in the present curriculum of most

pre-service teacher education programs. Though the survey indicated a lack of focused

instruction in character education methods, it did point out areas where such instruction could

take place. If a course is not to be offered, perhaps the best avenue of instruction would be one

or more units in other methods courses.

Finally, pre-service teacher education programs have the opportunity to lead or follow

society in character education instruction. Either approach offers viable options and alternatives

for pre-service teacher training. Regardless of the case, character education instruction should be

addressed in pre-service teacher training programs.

Teacher education curriculum addressing the content, context, and methods of character

education should be designed, developed, evaluated, and implemented in pre-service teacher

education programs. Many of the teacher education programs included in this study certainly

have personnel with the ability to tackle this curriculum task. Current curriculum and methods

approaches to character education in public schools should be catalogued and compiled.

Collaboration and cooperation should be encouraged and perhaps fimded by the State or higher

education.

ii



1 1

Up to this point most middle school classroom teachers have learned to teach moral or

character education through curriculum vendors, trial and error, or outside sources. Very few

have been directly equipped for character education instruction by their alma maters. This

situation need not continue. United States middle school pre-service teacher education programs

have the resources and the skills to remedy this problem.
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Character Education Resources

Advisor-Mentor Program, Keith Mc Mann, Superintendent, Cedar Bluffs Schools, Box 66,

Cedar Bluffs, NE 68015.

Bill Parsons - West Point Character Education Project, Troup Public School District,

1920 Hamilton Road, LaGrange, GA 30240, (706) 812-7957.

California State Board of Education, Department of Education, P. 0. Box 271,

Sacramento, CA 95812-0271.

Child Development Project, 111 DeerWood Place, Suite 165, San Ramon, CA 94583;

phone: (415) 838-7270.

Center for Civic Education, 5146 Douglas Fir Road, Calabasas, CA 91302; phone: (818)

340-9320.

Center for the Advancement of Ethics and Character, Boston University, 605

Commonwealth Ave., Room 356, Boston, MA 02215; phone: (617) 353-3262, fax: (617) 353-

3924.

Character Education Curriculum, American Institute for Character Education, 342 West

Woodlawn, San Antonio, TX 78212; phone: (512) 829-1727.

Community Service, Dr. Barbara Whitaker, Asst. Superintendent, Expanded Services,

Atlanta Public Schools, 2960 Forrest Hill Drive S. W., Atlanta, GA 30315.

Developing Studies Center, 2000 Embarcadero, Suite 305, Oakland, CA 94606-5300;

phone: (501) 533-0213, (800) 666-7270.

Educators for Social Responsibility, 23 Garden Street, Cambridge, MA 02138; phone:

(800) 370-2515.
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Personal Responsibility Education Program (PREP), Linda McKay, The Network for

Educational Development, 6800 Wydown Blvd., St. Louis, MO 63105; phone: (314) 727-3686.

Quests International, 537 Jones Road, P. 0. Box 566, Granville, OH 43023; phone: (800)

446-2700.

Sharing Values Through Storytelling, Jerry Terrill, Executive Director of Student

Services, Jefferson County Public Schools, 1829 Denver West Drive, Golden, CO 80401; phone:

(303) 273-6614.

Star Serve, 701 Santa Monica Blvd., Suite 220, Santa Monica, CA 90401; phone: (213)

452-STAR.

Teaching Teachers: "A Community of Learners" Approach, Anthony Napoli, Asst.

Superintendent for Supervision and Planning, Manhasset UFSD, 200 Memorial Place, Manhasset,

NY 11030; phone: (516) 627-4400.

The Heartwood Institute, 425 N. Craig Street, Suite 302, Pittsburgh, PA 15213; phone:

(800) 432-7810.

The "Just Community," Birch Meadow Elementary School, 27 A B Lord Drive, Reading,

MA 01867.



14

References

Amundson, K., (1991). Teaching values and ethics: An AASA critical issues report. Arlington,

VA: Association of American School Administrators.

Button, H. W., & Provenzo, Jr., E. F. (1983). History of education and culture in America.

Englewood Cliffs, NJ: Prentice-Hall.

Cole, R., & Genevie, L. (1990). The moral life of America's school-children. Teacher magazine

1, no. 6, (March 1990): 39 - 49.

Ornsteirn, A., & Levine, D. (1993). Foundations of education. 5th ed. Boston, MA: Houghton

Mifflin Company.

Rosenblatt, R. (1995, April 30). Who'll teach kids right from wrong? In The New York Times

Magazine. (pp. 36 - 74), New York: New York Times.

Wakefield, D. (1996). Pre-service teacher training in methods of moral education instruction in

United States denomination, private, and state teacher education programs. Waco, TX:

Baylor University.

15



15

Bibliography

Amundson, K., (1991). Teaching values and ethics: An AASA critical issues report. Arlinton,

VA: Association of American School Administrators.

Bennett, C. E. (1979). Report to subcommittee on elementary, secondary, and vocational

education, of the house committee on education and labor. Washington DC:

Congressional Record, (April 24, 1979).

Bottery, M. (1990). The morality of the school. London: Casell Publishers.

Brabeck, M. (1986). Moral orientation: Alternative perspective of men and women. In R. T.

Knowles & G. F. McLeans (Eds.), Psychological foundations of moral education and

character development: An integrated theory of moral development. Lanham, MD:

University' Press of America.

Button, H. W., & Provenzo,Jr., E. F. (1983). History of education and culture in America.

Englewood Cliffs, NJ: Prentice-Hall.

Butts, R. F. (1977). The public school as moral authority, The school's role as moral authority.

Washington DC: Association for Supervision and Curriculum Development.

Cole, R., & Genevie, L. (1990). The moral life of Anerica's school-children. Teacher magazine 1,

no. 6, (March 1990): 39 49.

Committee of Fifteen (1895). Report of the sub-committee on the correlation of studies in

elementary education, Educational Review, March.

Cremin, L. A., ed., (1957). The republic and the school: Horace Mann on the education of free

man. New York, NY: Teachers College Press, Columbia University.

1



16

Dewey, J. (1909). Moral principles in education. Boston, MA: Houghton Mifflin Company.

Dewey, J. (1916). Democracy and education. New York, NY: Macmillan.

Ellerod, F. E., & McLean, G. F. (Eds.). (1986). Act and agent: Philosophical foundations for

moral education and character development. Washington: University Press of America.

Gilligan, C. (1982). A different voice. Cambridge, MA: Harvard University Press.

Goble, F. G., & Brooks, B. D. (1983). The case for character education. Ottowa, IL: Green Hill

Publishers.

Haroutunian-Gordon, S. (1991). Turning the soul: Teaching through converstaions in the high

school. Chicago, IL: University of Chicago Press.

Harris, W. T. (1875 - 76). Moral education, I-III, American journal of education. St. Louis,

MO.

Hartford, E. F. (1958). Moral values in public education. New York, NY: Harper & Brothers,

Publishers.

Jackson, P. W., Boostrom, R. E., & Hansen, D. T. (1993). The moral life of schools. San

Francisco, CA: Jossey-Bass Publishers.

Jensen, L. C. & Knight, R. S. (1981). Moral education: historical perspectives. Washington DC:

University Press of America.

Johnson, H. C. (1980). The public school and moral education. New York, NY: Pilgrim Press.

Kilpartick, W. K. (1992). Why Johnny can't tell right from wrong. New York, NY: Simon &

Schuster, p. 14.

1 7



17

Kohlberg, L. (1969). Stage and sequence: The cognitive-development approach to socialization.

In D. A. Goslin (Ed.), Handbook of socialization theory and research. Chicago, IL: Rand

McNally.

Kohlberg, L. (1971). From is to ought: How to commit the naturalistic fallacy and get away

with it in the study of moral development. In T. Mischel (Ed.), Cognitive psychology and

epistemologies, (pp. 151 - 235). New York: Academic Press.

Lickona, T. (1987). Character development in the elementary school classroom. In K. Ryan &

G. F. McLean (Eds.), Character development in schools and beyond. New York: Praeger

Publishers.

Logan, C. (1995). Character education by the book. Instructor 105, no. 1, (July/August 1995):

74 - 79.

McCluskey, N. G. (1958). Public schools and moral education. New York: Columbia Univeristy

Press.

Ornsteirn, A., & Levine, D. (1993). Foundations of education. 5th ed. Boston, MA: Houghton

Mifflin Company.

Peters, R. (1977, August 19 - 26). The place of Kohlberg's theory of moral education. Paper

presented at the First International Conference on Moral Development and Moral

Education, Leicester, England.

Piaget, J. (1948). The moral judgement of the child (M. Cabain, Trans.). Glencoe, IL: Free

Press.

Reimer, R. H., Paolitto, D. P., & Hersh, R. H. (1983). Promoting moral growth: Piaget to

Kohlberg (2nd ed.). New York: Longman.

18



18

Rosenblatt, R. (1995, April 30). Who'll teach kids right from wrong? In The New York Times

Magazine. (pp. 36 - 74), New York: New York Times.

Ryan, K., & McLean, G. F. (Eds). (1987). Character development in schools and beyond. New

York: Praeger.

Scott, J. N. (1993). A history of the rise and decline of values clarification. Winston-Salem, NC:

Wake Forest University.

Sichel, B. A. (1988). Moral education. Philadelphia, PA: Temple University Press.

Starrat, R. J. (1987). Moral education in the high school classroom. In K. Ryan & G. F. McLean

(Eds.), Character development in schools and beyond. New York: Praeger Publishers

Thomas, M. D., & Melvin, A. I. (1981). Community consensus is available on a moral valuing

standard, Phi Delta Kappan 62, no. 7 (March, 1981)

Wakefield, D. (1996). Pre-service teacher training in methods of moral education instruction in

United States denomination, private, and state teacher edcuation programs. Waco, TX:

Baylor University.

Westerhoff, J. H. (1978). McGuffey and his readers: piety, morality, and education in

nineteenth-century America. Nashville, TN: Abingdon Press.

19



Reproduction Release
(Specific Document)

I. DOCUMENT IDENTIFICATION:

Title: 1J VA)
v.,

C)11 ?

Author,s, a vu.mc(-Eic.A.,c)
Corporate Source: CIAAN-e,A.-i J st)e.1 !Ai A8 )e__ kv-el Publication Date:

Fa)\ ickei

U. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community,

documents announced in the monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually

made available to users in microfiche, reproduced paper copy, and electronic media, and sold through the ERIC

Document Reproduction Service (EDRS). Credit is given to the source of each document, and, if reproduction release is

granted, one of the following notices is affixed to the document.

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following

three options and sign in the indicated space following.

The sample sticker shown below will be
affixed to all Level I documents

The sample sticker shown below will be affixed to all
Level 2A documents

The sample sticker shown below will be affixed to all
Level 2B documents

PERMISSION TO REPRO:DIME AND
DISSEMINATE TI. MATERIAL IIAS

.REEN GRAN'. LW .

TO THE EDUCATIONAL RESOURCES
.1:MRMATION CENTER (ERIC)

PERMISSION TO REPRODUCE .AND
DISSEMINNTE THIS MATERIAt IN

MIK:ROW:WE, .ANP IN EIATROW MEDIA.
FCtR. ERIC COLLECTION SUBSCRIBERS ONLY,

..1).AS.IWEN GRAN'. 'D tfY

qq.

TO ME EDU('ATIONAL RESOURCES
INFORMA'TION cENTER. IERIC)

PERNISSII)N TO REPRODUCE AND
DISSEMINATE "MIS MATERIAL IN

MIC.BMICIIR ONLY IIAI.a' tr':N. GRANTEDillY

10 TRE .EINXATIONAL RESOURCES
INFORMATION CENTER (ERIC)

Level 1 Level 2A Level 2B

t
[71

t

F-1

t
I

Check here for Level 1 release, permitting
reproduction and dissennnation in microfiche
or other ERIC archival media (e.g. electronic)

and paper copy.

Check here for Level 2A release itting duction

and dissemination in microfiche'and in electronic media
for ERIC archival collection subscribers only

Check here for Level 2B release, permitting
reproduction and dissemination in microfiche only

Documents will be processed as indicated provided reproduction quality permits.

If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1.

I hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and

disseminate this document as indicated above. Reproduction from the ERIC microfiche, or electronic media by

persons other than ERIC employees and its system contractors requires permission from the copyright holder.

Exception is made for non-profit reproduction by libraries and other service agencies to satisfil information needs of

educators in response to discrete inquiries.

Organization/Address:
k geo tk-c)

.?0 ZY-c)

Printed Name/Position/Title:

DR. DA-P-A. 1\-/ EFIA.T1-,0
Fax:

7311
Telephone: 70

EiX 72-Cos

E-mail Address:

()Wilke -c; e@ 5tr e()t(



HI. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document fromanother source, please provide the following information regarding the availability of the document. (ERIC will notannounce a document unless it is publicly available, and a dependable source can be specified. Contributors should alsobe aware that ERIC selection criteria are significantly more stringent for documents that cannot be made availablethrough EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION MGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriatename and address:

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and thedocument being contributed) to:

EFF-088 (Re`v;.9/97)

ERIC Processing and Reference Facility
1100 West Street, 2nd Floor

Laurel, Maryland 20707-3598
Telephone: 301-497-4080
Toll Free: 800-799-3742

FAX: 301-953-0263
e-mail: ericfac@ineted.gov

WWW: http://ericfac.piccard.csc.com


